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Abstract
Research in the field of second language acquisition indicates that exposure to subtitled movies as
comprehensible input generally enhances the acquisition of vocabulary. This paper reports on an
experimental study which seeks to explore the effects of using subtitled movies on the vocabulary
acquisition of English for Specific Purposes (ESP) university students in Algeria. The aim is to possibly
find empirical evidence using ESP programs in Algeria as a case study. In order to achieve this aim, a
sample of participants were recruited for the research and were randomly divided into control group, those
who were asked to watch a movie without subtitles, and treatment group, those who were exposed to the
movie with subtitles. The two groups were later asked to complete a Vocabulary Test (VT), which involved
thirty vocabulary items identified from the movie. The VT was quantitatively analyzed using the one-way
ANOVA procedure to determine the statistical significance of vocabulary acquisition. The findings indicate
that using subtitled movies clearly enhances the learning of new vocabulary, and that the vocabulary
acquisition of the treatment group is much greater than the acquisition of the control group. As a conclusion,
it is noted that these results are generally congruent with current theory in the field. It is recommended that
ESP teachers in Algeria need to encourage the use of multimedia in their language classrooms towards
enhancing their learners’ vocabulary acquisition.
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Introduction
This paper reports on a study that explores whether exposure to subtitled movies as
comprehensible input enhances the acquisition of vocabulary among English for Specific Purposes
(ESP) university students in Algeria. It is generally expected that an application of such a method
of language input would generate positive vocabulary learning results.
The study is motivated by ongoing reforms of the sector of education in Algeria (Ministry
of Education, 2006; Ministry of Education, 2004). In fact, since early 2000, the Ministry of
Education has initiated a project of technology-in-education, which involves a generalisation of
the use of technology in all Algerian schools and universities by 2020 (Tawil, 2006; Roegiers,
2006; Ministry of Education, 2006; Toualbi-Thaalibi, 2006). In this respect, the Government has
allocated extra funds to promote research on how best to use technology to enhance students'
learning and achievement (Chevalier, 2006). Our study comes to provide a contribution towards
this aim.
Seen from a macro-perspective, the study supports theory which indicates that multimedia
and technology-in-education can represent good sources for learning foreign languages (see for
instance discussions in Alessi & Trollip, 2001; Alias & Hussin, 2002; Baltova, 1999; Bernhardt &
Kamil, 1997; Bianchi & Ciabattoni,2008; Canning-Wilson, 2000). In other words, the study aims
at exploring the impact of the use of multimedia and technology instruction on the learners’
educational achievement in the context of Algerian university ESP programmes. In particular, it
explores how students' use of technology can help them look for authentic materials, the latter of
which can eventually be used as comprehensible input to subsequently enhance their acquisition
of the target language. Some research that was conducted in the area of foreign language learning
and teaching indicates that employing audio-visual technology enhances students' learning
(Arslanyilmaz & Pedersen, 2010).
From a micro-perspective, the study can be seen as premised in the general paradigm of
second language acquisition theory (SLA) that acknowledges that vocabulary acquisition is at the
heart of any development of the learners’ communicative competence (Grabe & Stoller, 1997;
Sökmen, 1997). In fact, while many studies conducted in the field have taken a holistic approach
and dealt with the impact of multimedia on learning foreign languages in general (see for example
Mekheimer, 2011), in recent years, however, we have witnessed a growing interest in exploring
the effects of multimedia on specific language components (see for example Haghverdi & Vaezi,
2008). Hence, we have seen, for instance, an increasing focus on the effects of subtitled videos on
vocabulary acquisition (Harji et al., 2010; Yuksel & Tanriverdi, 2009; Bianchi & Ciabattoni,
2008). However, while some studies have been conducted in different parts of the world, for
instance, in Iran (Harji et al., 2010), in Turkey (Yuksel & Tanriverdi, 2009), and in Italy (Bianchi
& Ciabattoni, 2008), no study has been carried out in Algeria. Our study, therefore, attempts to
shed some light on the above issue with particular reference to the Algerian ESP context.
Objectives and research questions
The main objectives of the study are:
1. To add to theory in SLA and L2 methodology using university language programmes in
Algeria as a case study.
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2. To draw conclusions and to make recommendations that would subsequently be raised to
the Algerian Ministry of Education for evaluation and policy formulation purposes.
3. To publish the findings in order to share them with the academic community in the field
towards generating further debate in the MENA region and internationally.
In this respect, the study revolves around the following main question:
•

What are the effects of using subtitled movies on the vocabulary acquisition of ESP
university students in Algeria?
The study attempts to answer the following research sub-questions:
1. Does using subtitled movies in ESP classrooms enhance the learners’ acquisition of
vocabulary?
2. To what degree does the vocabulary acquisition of the treatment group (learners who were
exposed to subtitled movies) differ from the acquisition of the control group (those who
were exposed to non-subtitled movies)?
3. What implications do the findings have on ESP teaching methodology and students’
learning?
Hypotheses
In our attempt to answer the above questions, we have advanced the following hypotheses:
1. Subtitled movies enhance the learning of vocabulary.
2. There is a significant difference between the mean scores of the two groups on the posttest in favor of the treatment group.
Literature review
Research in SLA indicates that vocabulary is the bedrock of language, and, hence, it is
emphasized that vocabulary instruction be given primacy in the second language classroom (Grabe
& Stoller, 1997; Sökmen, 1997). It is argued that vocabulary is a crucial element in foreign
language learning because words generally help learners express their meanings more
appropriately and, therefore, communicate better (Oxford, 1990; Gass & Selinker, 1994). It is
further argued that knowledge of vocabulary is important when reading and understanding written
texts (Harmon, 1998), and that low levels of vocabulary usually engender poor reading
comprehension (Lin, 2002). Thus, it is generally argued that acquiring vocabulary requires
appropriate exposure to comprehensible input (Schmidt, 2001; Nation, 2001). By the same token,
it is argued that it is rather insufficient to simply rely on incidental learning to acquire vocabulary
(Haynes & Baker, 1993; Nation, 2001; Schmitt, 1998; Sökmen, 1997; Zimmerman, 1997). Hence,
research in the field generally suggests that learners should be provided with opportunities for
classroom instruction that would enhance their acquisition of vocabulary (Nation, 2001).
Multimedia resources offer many advantages to the second language classroom (Brinton,
2001). These resources can range from tape/CD players, to radio and television, to video players,
to overhead and film projectors, to language labs, to smart-boards, and to the latest mobile phone
technology. These, as it is argued, can be efficient tools in second language teaching and learning
(Delaska, 2002). Multimedia resources have, in fact, created opportunities for integrating text,
sound and image in the designing of authentic and interactive learning materials (Delaska, 2002).
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In particular, video-based instruction is becoming widely used in the language classroom (Terrell,
1993; Yang et al., 2010). It is argued that videos can provide appropriate language exposure to
native speakers’ accents and cultures while living in a non-native context (Richardson &
Scinicariello, 1989), and can consequently enhance the learners’ motivation and interest (Altman,
1989). Furthermore, videos can help the learners develop their listening, speaking, reading and
writing skills in an integrative way and can subsequently improve their communicative
competence (Cummins, 1989; Ciccone, 1995; Weyers, 1999). In fact, videos are found to have
strong effects on the development of reading (Pezdek et al., 1984; Neuman, 1990), of writing
(Hanley et al., 1995), and of vocabulary (Danan, 2004; Baltova, 1994; Duquette et al., 1998).
With particular relevance to our study, subtitled videos are found to have strong effects on
second language acquisition in general, and on vocabulary acquisition in particular (Chang, 2004;
Danan, 2004; Zanon, 2006; Weyers, 1999; Garza, 1991; Baltova, 1994; Duquette et al., 1998). By
definition, subtitling is an audiovisual process whereby people can watch a movie while reading
statements of dialogues on the screen (Reich, 2006). In recent years, the field of second language
teaching and learning has turned to subtitled videos as a technique to help learners acquire
language inside and outside their classrooms (Eken, 2003; Koolstra & Beentjes, 1999). In fact,
there is a growing belief among researchers and practitioners that this process can be a good way
to enhance the learners’ acquisition of foreign languages (Wang & Shen, 2007; Chang, 2004). For
instance, Garza (1991) argues that subtitles have a considerable impact on listening and reading of
Russian ESL learners. Markham (1999) notes that the use of subtitles considerably leads to
listening comprehension of ESL learners. Kothari et al. (2002) notes that subtitles have positive
effects on reading comprehension. With regards to vocabulary acquisition, other studies by Huang
& Eskey (2000), Koskinen et al., (1995), Bean & Wilson (1989), Baltova (1999), Koolstra &
Beentjes (1999), Katchen (1997), Yuksel & Tanriverdi (2002), Jones (2004), and Bianchi &
Ciabattoni (2008) all claim that exposure to subtitles results in a significant improvement of their
learners’ level of vocabulary, as well as of other language components.
Furthermore, researchers in the field divide subtitles into two types: (1) “interlingual”
subtitles, where the language of subtitles is different from the language of dialogues in the movie,
and (2) “intralingual” subtitles, where the subtitles are in the same language that of the movie
(Caimi, 2006). It is argued that both types enhance language acquisition although an ongoing
debate is still taking place about which of the two types is more efficient for second language
learners (Danan, 2004). It is argued , however, that interlingual subtitles can be used with low
proficiency learners, whereas intralingual subtitles can be used with advanced learners (Bravo,
2005; Caimi, 2006; Danan, 2004). Nevertheless, regardless of this distinction between interlingual
and intralingual subtitling, a considerable body of research generally supports the claims that
subtitled videos in general can facilitate the acquisition of vocabulary. For the purposes of the
present study, interlingual subtitles were used, where the movie is in English, the target language,
while the subtitles are in Arabic, the participants’ main language of instruction. Our decision to
use interlingual subtitled movies is based on the fact that the participants are low proficiency
students (see participants’ sampling below for more details).
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Research methodology
Research design
The present study was generally conducted within an experimental research design (Nunan,
1992; McKay, 2006), which is defined as research where experiments are conducted to investigate
the strength of relationships between variables (Cohen et al., 2007). In order to answer the above
research questions, a quantitative method was used. Quantitative research generally focuses on
providing an understanding of social phenomena using quantitative data and statistical analysis
towards providing inferential results and conclusions (Nunan, 1992; McKay, 2006; Cohen et al.,
2007).
Participants
The participants in this study were a sample of 27 university students who followed a BA
Degree in History at the University of Mostaganem. The main language of instruction in their
program is Arabic. One module they attended was English for Specific Purposes, where they were
introduced to the terminology in the field of History using English language as a medium of
instruction. This would eventually enable them to use the target language in their library research.
The proficiency level of the participants in the target was generally intermediate.
The main strategy for sampling participants for the study was the “purposive convenience
sampling” strategy (Kumar, 1996; Punch, 1998), defined as the one ‘where advantage is taken of
cases, events, situations or informants, which are close at hand’ (Punch, 1998: 193). In this respect,
all the participants recruited for the study studied at the University of Mostaganem in Algeria.
After being briefed about the nature and objectives of the study, the students were randomly
assigned to two groups: 13 students were in the Control Group (CG), those who were not exposed
to subtitles, whereas 14 students were assigned to the Treatment Group (TG), those who were
exposed to the subtitles. This procedure of randomization in research generally ensured the
minimization of bias (Muijs, 2004; Punch, 1998).
Instruments
First, we selected a short movie with Arabic subtitles, which we then duplicated into two
pieces of material: one with subtitles to be presented to the Treatment Group (TG), and the other
without subtitles to be shown to the Control Group (CG). We then viewed the movies and
identified 31 vocabulary items, which were subsequently used to build a Vocabulary Test (VT) as
data collection tool. The VT was intended to assess the impact of the intervention on the
participants’ vocabulary acquisition. The instructions in the VT asked the participants to match the
words or expressions that they heard in English with their equivalents in Arabic subtitles. One
thing to note is the fact that the VT was generally adapted from Laufer & Goldstein (2004),
Coombe (2012), Qian & Schedl (2004), and Milton & Alexiou (2010).
Procedures
After we briefed the participants to seek their consent for participation in the study, we
handed out the VT pre-test and explained the instructions well. We also informed them that they
were going to have the same test after watching the movie so they could prepare themselves and
concentrate on the movie. After they had finished from the pre-test, the participants were invited
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to watch their assigned movie separately, with subtitles for the TG and without for the CG. After
that, we invited them to watch their movie for a second time to ensure a maximization of input,
vocabulary processing and acquisition. Finally, we instructed them to do the post VT test.
Data analysis
To analyze our data, we used the one-way ANOVA procedure to determine the statistical
significance of vocabulary acquisition between the two groups (Zar, 1999; Perry, 2005). The
analysis was achieved with the help of the Microsoft Office Excel program. This initially involved
allocating numerical scores to the participants’ VKT performance, where each item on the test was
given one mark for each correct answer making the maximum score for each participant no more
than thirty-one. The test scores were then entered in the computer system for analysis of the means.
The analysis was conducted from four perspectives: (1) statistical significance between TG and
CG on the pre-test, (2) between TG and CG on the post-test, (3) in-between TG on pre and posttest, and (4) in-between CG on the pre and post-test.
Results
Research question 1: Does using subtitled movies in English for Specific Purposes Algerian
classrooms enhance the learners’ acquisition of vocabulary?
This first question seeks to investigate the effects of subtitled movies on the vocabulary
acquisition of each group, i.e., it takes an intra-group perspective. The ANOVA statistical
descriptions representing the pre and post-test performance of each group are presented in the
tables below.
Table 1. Control group pre and post-test performance results
SUMMARY
Groups
Count
Sum Average Variance
CG pre-test
13
120 9.230769 13.85897
CG post-test
13
152 11.69231 19.23077
ANOVA
Source
of
Variation
SS
df
Between
Groups
39.38462 1
Within Groups 397.0769 24
Total

MS

F

P-value

F crit

39.38462 2.380473 0.135944 4.259677
16.54487

436.4615 25

As it can be seen from Table 1 , the mean score of the Control Group on the post-test
(11.69) is higher than it is on the pre-test (9.23). This indicates that there is an improvement in the
knowledge of vocabulary after watching the movie without subtitles. However, as can be seen
from the ANOVA statistics, this difference is not statistically significant as the F ratio 2. 38 is
smaller than the F crit value 4.25. Therefore, there is no significant difference in vocabulary
acquisition after watching the non-subtitled movie.
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Furthermore, according to Table 2 the mean score of the Treatment Group on the posttest (21.71) is higher than it on the pre-test (9.92). This also indicates that there is an improvement
in the knowledge of vocabulary after watching the subtitled movie. The ANOVA statistics indicate
that this difference is statistically significant as the F ratio 91.00 is much higher than the F crit
value 4.22. In other words, and at the difference of the Control Group, the Treatment Group shows
a statistically significant difference in vocabulary acquisition after watching the subtitled movie.
Hence, in response to the first question above, the results indicate that using subtitled movies has
a significant effect on the learners’ acquisition of vocabulary.
Table 2. Treatment group pre and post-test performance results
SUMMARY
Groups
Count
Sum Average Variance
TG pre-test
14
139 9.928571 9.60989
TG post-test
14
304 21.71429 11.75824
ANOVA
Source
of
Variation
SS
df
Between
Groups
972.3214 1
Within Groups 277.7857 26
Total

Pvalue
5.6E972.3214 91.00669 10
10.68407
MS

F

F crit
4.225201

1250.107 27

Research question 2: To what degree does the vocabulary acquisition of the Treatment Group
differ from the acquisition of Control Group?
The purpose of this question is to show the extent to which the performance of both groups
is different on the pre and post-tests, i.e., it provides an inter-group comparison. The ANOVA
statistical descriptions representing the pre and post-test performance of both groups are presented
in the tables below.
As Table 3 indicates, the mean score of the Control Group on the pre-test (9.23) is slightly
smaller than the Treatment Group (9.92). From the ANOVA statistics, this difference is not
statistically significant as the F ratio 0.28 is smaller than the F crit value 4.24. This indicates that
the knowledge of vocabulary of both groups before the experiment was to a certain extent
homogenous. Therefore, both groups had roughly the same knowledge of vocabulary prior to the
experiment.
Table 3. Control and treatment groups’ pre-test performance results
SUMMARY
Groups
Count
Sum Average Variance
CG pre-test
13
120 9.230769 13.85897
Arab World English Journal
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139

ANOVA
Source
of
Variation
SS
df
Between
Groups
3.282255 1
Within Groups 291.2363 25
Total

9.928571 9.60989

MS

F

P-value

F crit

3.282255 0.281752 0.600239 4.241699
11.64945

294.5185 26

Nevertheless, according to Table 4 the mean score of the Treatment Group on the posttest (21.71) is much higher than the control group’s (11.69). Furthermore, the ANOVA statistics
indicate that this difference is statistically significant as the F ratio 44.12 is higher than the F crit
value 4.24. This indicates that the Treatment Group shows a much higher difference in vocabulary
acquisition after watching a subtitled movie than the Control Group after watching the movie
without subtitles. Hence, in response to the second question, the results show that the vocabulary
acquisition of the Treatment Group differs from the acquisition of the control group to a larger
degree. Hence, using subtitled movies clearly enhances the learning of new vocabulary.
Table 4. Control and treatment groups’ post-test performance results
SUMMARY
Groups
Count
Sum Average Variance
CG post-test
13
152 11.69231 19.23077
TG post-test
14
304 21.71429 11.75824
ANOVA
Source
of
Variation
SS
df
Between
Groups
677.0403 1
Within Groups 383.6264 25
Total

PMS
F
value
5.84E677.0403 44.12107 07
15.34505

F crit
4.241699

1060.667 26

Discussion
The findings above indicate that using subtitled movies clearly enhances the learning of
new vocabulary among the sampled group, i.e., using subtitled movies with the participants has a
generally significant effect on their acquisition of vocabulary. In particular, it shows that the
vocabulary acquisition of the Treatment Group differs greatly from the acquisition of the Control
Group. A considerable body of research is generally congruent with these findings and supports
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the claims that subtitled movies can help improve vocabulary acquisition. For instance, Baltova
(1999) explores the effects of subtitles on the acquisition of vocabulary of Canadian students
studying French as a foreign language. He divides the students into those who watched the movie
with and those who watched it without subtitles. His findings indicate that that those who were
exposed to subtitles learned more vocabulary. Baltova concludes that subtitles have strong effects
on the learning of vocabulary. In another study, Koolstra & Beentjes (1999) also make similar
claims in their study on the effectiveness of interlingual subtitles among Dutch students. They
argue that their experimental group performed better in terms of vocabulary acquisition. Katchen
(1997) explores the effects of interlingual subtitles on Chinese EFL students and concludes that
the process benefited the learners in terms of vocabulary. Yuksel & Tanriverdi (2002), on the other
hand, investigates the effects of an American subtitled and non-subtitled movie on the vocabulary
acquisition of Turkish EFL university students. They argue that the Treatment Group performed
better than the Control Group. They conclude that watching subtitled movies has a strong impact
on the students’ knowledge of vocabulary. Another research by Bianchi and Ciabattoni (2008)
explores the effects of subtitled movies on the comprehension and acquisition of vocabulary of
Italian EFL students. They conclude that subtitles lead to the best result in content comprehension
and vocabulary learning. Koskinen et al. (1995) examine the effects of subtitled videos on
incidental reading vocabulary knowledge of adult non-native English speakers. Their findings
indicate that subtitled videos substantially improve the incidental reading vocabulary knowledge
of the participants. Similar findings are also reported by Huang & Eskey’s (2000) who investigate
the effects of subtitled movies on the listening comprehension of intermediate EFL students. They
argue that subtitled movies not only improve the listening comprehension of students but also
develop their general vocabulary. In another study, Neuman (1990) looks at the effectiveness of
subtitles in foreign language education. Their results demonstrate that the participants who are
exposed to subtitled videos learn more new words than those who are not. Similar findings are also
noted by Wang et al. (2008) who explore the effects of a subtitled animation movie on Chinese
students learning English. The results of their study show that the Experimental Group performs
much better than the Control Group in vocabulary learning.
Conclusions and recommendations
This study investigates the extent to which exposure to subtitled movies as comprehensible
input enhances the acquisition of vocabulary among a sample of ESP students in Algeria. The
findings indicate that using subtitled movies clearly enhances the learning of new vocabulary, and
that the vocabulary acquisition of the Treatment Group is much greater than the acquisition of the
Control Group. The conclusions we can draw for the study can be summarized as follows:
•
•

The use of multimedia in the ESP classroom can enhance students’ learning and acquisition
of foreign languages because this technique can provide appropriate language exposure to
authentic materials and can therefore maximize language input and output.
Subtitled videos in particular can have strong effects on L2 vocabulary acquisition in the
sense that they can help learners acquire new vocabulary.

Some recommendations can be made in accordance with our findings. In general, ESP teachers
in Algeria should be encouraged to use multimedia-based activities in their teaching. In particular,
teachers should promote the use of subtitled movies to help enhance their students’ learning of
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vocabulary. For this to be possible, we suggest that continuous professional development training
directed at developing appropriate media-based teaching methodology be organized. The results
of our study and the above recommendations will be taken up to the Ministry for consideration.
Furthermore, we can also suggest that further research in the field be conducted in other
Algerian universities to measure up the validity of our findings. It is worth noting that we intend
to communicate the findings of our study to other universities across Algeria as a first step towards
creating a network of researchers in this area. We hope that further liaising with other research
groups would not only help build a more consistent theoretical framework, but would also
encourage us to do more research in the field.
About the Authors:
Fouzi Bellalem is Assistant Professor of ELT & Applied Linguistics. He holds a PhD in Applied
Linguistics from King’s College London and an MA in ELT from Thames Valley
University. He has taught ESOL, EAP and ESP in the United Kingdom, Algeria, Saudi
Arabia, and Oman. ORCid ID: 0000-0002-8577-4923
Bel Abbes Neddar is Professor of Applied Linguistics. He holds a PhD in Applied Linguistics
from the University of Mostaganem in Algeria. He has worked in Algeria, Japan and the UK. He
is editor-in-chief of a local university journal ENGLISH LINGUA JOURNAL. ORCid ID: 00000002-0639-7569
Habib Bouagada is Senior Lecturer of EAP, ESP and Translation Studies. He holds an MLit in
Language & Literature from the University of Aberdeen and an MA in Translation Theory from
the University of Ottawa. He was Visiting Lecturer at the University of Mostaganem. ORCid ID:
0000-0002-2370-5666
Dalila Benelhadj Djelloul is a full-time high school teacher of English and par-time university
lecturer. She received her PhD in Translation Pedagogy from the University of Mostaganem in
Algeria. Her research interests include translation pedagogy and the teaching of English as a
Foreign Language. ORCid ID: 0000-0001-9181-9596
References
Alessi, S. M., & Trollip, S R. (2001). Multimedia for learning: Methods and development (3rd ed.).
Boston: Allyn and Bacon.
Alias, N. & Hussin, S. (2002). E-learning in a Writing Course at Tenaga National University.
TEFL Web Journal, 1 (3) www.teflweb-j.org/v1n3/v1n3.html [accessed 10/06/09]
Altman, R. (1989). The video connection: Integrating video into language teaching. Boston:
Houghton Mifflin.
Arslanyilmaz, A. & Pedersen, S. (2010). Improving language production using subtitled similar
task video. Language Teaching Research, 14(4), 377–395.
Baltova, I. (1994). The impact of video on the comprehension skills of core French students. The
Canadian Modern Language Review, 50, 507–531.

Arab World English Journal
www.awej.org
ISSN: 2229-9327

12

Arab World English Journal (AWEJ) Volume 9. Number 3. September 2018

The Use of Subtitled Movies

Bellalem, Neddar, Bouagada & Djelloul

Baltova, I. (1999). The Effect of Subtitled and Staged Video Input on the Learning and Retention
of Content and Vocabulary in a Second Language. PhD dissertation. University of Toronto,
Canada.
Bean, R., & Wilson, R. (1989). Using closed-subtitled television to teach reading to adults.
Reading Research Instruction, 28(4), 27-37,
Bernhardt, E. & Kamil, M. (1997). Enhancing Foreign Culture Learning Through Electronic
Discussion. In Muyskens, J. A. (Ed.), New Ways of Learning and Teaching: Focus on
Technology and Foreign Language Education. (Report No. FL 027910) (ERIC Document
Reproduction Service No. ED482490).
Bianchi, F., & Ciabattoni, T. (2008). Captions and subtitles in EFL learning: an investigative study
in a comprehensive computer environment. In Baldry, A., Pavesi, M., Taylor-Torsello, C.,
& Taylor, C. (Eds.). From Didactas to Ecolingua: an Ongoing Research Project on
Translation and Corpus Linguistics. Trieste: E.U.T. Edizione Università di Trieste.
Bravo, M. C. (2005). Foreign language learning made simpler by reading subtitles?
http://members.chello.pl/university/Language,%20Literature%20and%20Culture.pdf
[accessed 13/03/2016]
Brinton, D. M. (2001). The Use of Media in Language Teaching. In Celce-Murcia, M. (Ed.),
Teaching English as a Second or Foreign language (3rd ed.). Heinle and Heinle.
Caimi, A. (2006). Audiovisual translation and language learning: the promotion of intralingual
subtitles. The Journal of Specialized Translation, 6, 85-97.
Canning-Wilson, C. (2000). Practical Aspects of Using Video in the Foreign Language Classroom.
In The Internet TESL Journal, VI (11). http://iteslj.org/Articles/Canning-Video.html
[accessed 03/11/09]
Chang, J. Y. (2004). Captioned movies and vocabulary acquisition: Learning English through
movies. MA dissertation, University of Southern California
Chevalier, P. (2006). Les TICE au Service de la Reforme: Actions de Terrain au Service d’un
Projet Durable. In Ministry of Education (2006). Réforme de l’éducation et innovation
pédagogique en Algérie. Programme d’Appui de l’UNESCO a la Réforme du Système
Educatif PARE
Ciccone, A. (1995). Teaching with authentic video: theory and practice In: Eckman, F.R.,
Highland, D.D., Lee, P.W., Milman, J., and Weber, R.R. (Eds.). Second Language
Acquisition Theory and Pedagogy. Erlbaum, Mahwa, NJ.
Cohen, L., Manion, L & Morrison, K. (2007). Research Methods in Education (6th ed.). London:
Routledge Falmer.
Coombe, C. (2012). Assessing vocabulary in the language classroom. Paper from the Malaysian
English Language Teaching Association.
Cummins, J. (1989). Empowering minority students. Sacramento, CA: CABE
Danan, M. (2004). Captioning and subtitling: undervalued language learning strategies. Erudite,
49(1), 67-77.
Delaska, A. (2002). Sites for Construction: Language Learning, Multimedia, and the International
Engineer. Computers and Education, 39, 129–143.
Duquette, L., Renié, D., & Laurier, M. (1998). The evaluation of vocabulary acquisition when
learning French as a second language in a multimedia environment. Computer Assisted
Language Learning, 11, 3–34.
Eken, A. N. (2003). “You’ve got a film”: a film workshop. ELT journal, 57(1), 51-59.
Arab World English Journal
www.awej.org
ISSN: 2229-9327

13

Arab World English Journal (AWEJ) Volume 9. Number 3. September 2018

The Use of Subtitled Movies

Bellalem, Neddar, Bouagada & Djelloul

Garza, T. (1991). Evaluating the use of captioned video materials in advanced foreign language
learning. Foreign Language Annals, 24, 239-258.
Gass, S. M., & Selinker, L. (1994). Second language acquisition. Hillsdale, NJ: Lawrence
Erlbaum.
Grabe, W., and Stoller, F. L. (1997). Reading and vocabulary development in a second language:
A case study. In J. Coady & T. Huckin (Eds.). Second language vocabulary acquisition. New
York: Cambridge University Press.
Haghverdi, H. R. & Vaezi, M. N. (2008). The Impact of English and Persian Movie Subtitle on
the Listening Comprehension of Iranian EFL Learners. Islamic Azad University. www.tesolspain.org [13/03/2016]
Hanley, J., Herron, C. & Cole, S. (1995). Using Video as an Advance Organizer to a Written
Passage in the FLES Classroom. The Modern Language Journal, 79(1), 57-66.
Harji, M. B., Woods, P. C., & Alavi, Z. K. (2010). The Effects of Using Subtitled Videos on
Vocabulary Learning. In Journal of College Teaching & Learning, 7, (9).
Harmon, J. M. (1998). Vocabulary Teaching and Learning in a Seventh-Grade Literature-Based
Classroom. Journal of Adolescent and Adult Literacy, 41(7), 518–529.
Haynes, M. & Baker, I. (1993). American and Chinese readers learning from lexical
familiarization in English text. In T. Huckin, M. Haynes, & J. Coady (Eds.). Second
language reading and vocabulary learning. Norwood, New Jersey: Ablex Publishing.
Huang, H., & Eskey, D. (2000). The effects of closed-captioned television on the listening
comprehension of intermediate English as a second language students. Educational
Technology Systems, 28, 75-96.
Jones, L. (2004). Testing L2 vocabulary recognition and recall using pictorial and written test
items. Language Learning and Technology, 8(3), 122-143.
Katchen, J. (1997). Can students learn English from the X-Files? In J.E. Katchen & Y.N. Leung
(Eds.). The proceedings of the fifth international symposium in English teaching. Taipei: The
Crane Publishing Company, Ltd.
Koolstra, C. & Beentjes, W. (1999). Children’s vocabulary acquisition in a foreign language
through watching subtitled television at home. Educational Technology, Research, and
Development, 47(1), 51-60.
Koskinen, P., Knable, J., Jensema, C., Markham, P., & Kane, K. (1995). Subtitled television and
the vocabulary acquisition of adult second language correctional facility residents. Journal
of Educational Technology Systems, 24(4), 359-373
Kothari, B., Takeda, J., Joshi, A., & Pandey, A. (2002). Same Language Subtitling: A Butterfly
for Literacy? International Journal of Lifelong Education, 21(1), 55-56.
Kumar, R. (1996). Research Methodology – A step-by-step guide for beginners. London: SAGE
Laufer, B. & Goldstein, Z. (2004). Testing vocabulary knowledge: size, strength and computer
adaptiveness. Language Learning, 54(3), 399–436.
Lin, Z. (2002). Discovering EFL Learners’ Perception of Prior Knowledge and Its Role in Reading
Comprehension. Journal of Research in Reading, 25(2), 172–190.
Markham, P. (1999). Captioned videotapes and second language listening word recognition.
Foreign Language Annals, 32, 321-328.
McKay, S. (2006). Researching Second Language Classrooms. New Jersey: Lawrence Erlbaum
Associates Publishers
Arab World English Journal
www.awej.org
ISSN: 2229-9327

14

Arab World English Journal (AWEJ) Volume 9. Number 3. September 2018

The Use of Subtitled Movies

Bellalem, Neddar, Bouagada & Djelloul

Mekheimer, M. A. A. G. (2011). The Impact of Using Videos on Whole Language Learning in
EFL Context. .Arab World English Journal (AWEJ) 2(2), 5-39.
Milton, J. & Alexiou, T. (2010). Developing a vocabulary size test in Greek as a foreign language.
.Advances in Research on Language Acquisition and Teaching, GALA
Ministry of Education. (2004). Algérie: Rapport National sur le Développement de l’Education.
47e Session de la Conférence Internationale de l’Education – Genève, 8 – 11 Septembre
2004.
Ministry of Education. (2006). Réforme de l’éducation et innovation pédagogique en Algérie.
Programme d’appui de l’UNESCO a la réforme du système éducatif PARE
Muijs, D. (2004). Doing Quantitative Research in Education with SPSS. London: SAGE
Nation, I. S. P. (2001). Learning vocabulary in another language. New York: CUP
Neuman, S. (1990). Using subtitled television to improve the reading Proficiency of language
minority students. VA: National Captioning Institute,
Nunan, D. (1992). Research Methods in Language Learning. Cambridge: CUP
Oxford, R. (1990). Language Learning Strategies: What Every Teacher Should Know. Boston:
Heinle and Heinle Publishers.
Perry, F. (2005). Research in applied linguistics: Becoming a discerning consumer. NJ: Lawrence
Erlbaum Associates.
Pedzdek, K., Lehrer, A. & Simon, S. (1984). The Relationship between Reading and Cognitive
Processing of Television and Radio. Child Development, 55(6)
Punch, K. F. (1998). Introduction to Social Research. London: SAGE
Qian, D. D. & Schedl, M. (2004). An evaluation of an in-depth vocabulary knowledge measure
for assessing reading performance. Language Testing, 21(1), 28-52
Reich, P. (2006). The film and the book in translation. MA thesis, Masaryk University
Richardson, C., & Scinicariello, S. (1989). Televised technology in the foreign language
classroom. In W. Smith (Ed.). Modern technology in foreign language education:
Applications and projects. Lincolnwood, IL: National Textbook Company.
Roegiers, X. (2006). L’APC Dans le Système Educatif Algérien. In Ministry of Education.
(2006b). Réforme de l’éducation et innovation pédagogique en Algérie. Programme d’appui
de l’UNESCO a la réforme du système éducatif PARE
Schmidt, R. (2001). Attention. In P. Robinson (Ed.). Cognition and second language instruction.
Cambridge: Cambridge University Press.
Schmitt, N. (1998). Tracking the incremental acquisition of second language vocabulary: A
longitudinal study. Language Learning, 48(2), 281-317.
Sökmen, A. J. (1997). Current trends in teaching second language vocabulary. In N. Schmitt & M.
McCarthy (Eds.). Vocabulary: Description, acquisition and pedagogy. New York:
Cambridge University Press.
Tawil, S. (2006). Le défi de la qualité de l’éducation en Algérie: La qualité et la pertinence de
l’éducation – un défi mondial. In Ministry of Education. (2006). Réforme de l’éducation et
innovation pédagogique en Algérie. Programme d’appui de l’UNESCO a la réforme du
système éducatif PARE.
Terrell, T.D. (1993). Comprehensible input for intermediate foreign language students via video.
IALL. Journal of Language Learning Technologies, 26(2), 17-23.
Toualbi-Thaalibi, N. (2006). Trois années de réforme de la pédagogie en Algérie: Bilan et
perspectives. In Ministry of Education. (2006). Réforme de l’éducation et innovation
Arab World English Journal
www.awej.org
ISSN: 2229-9327

15

Arab World English Journal (AWEJ) Volume 9. Number 3. September 2018

The Use of Subtitled Movies

Bellalem, Neddar, Bouagada & Djelloul

pédagogique en Algérie. Programme d’appui de l’UNESCO a la réforme du système
éducatif PARE.
Wang, H., Chou, C., Wang, Y. & Hsieh (2008), C. A preliminary study of the effect of listening
comprehension, vocabulary and attitude on ESL learning in Taiwan.
http://210.240.194.114/dct/studentsPaper/1108 08210041 eiL.pdf. [accessed 25/02/2016]
Wang, Y. & Shen, C. (2007). Tentative model of integrating authentic captioned video to facilitate
ESL learning. Sino-Us English Teaching, 4(9), 1-13.
Weyers, J. (1999). The Effect of Authentic Video on Communicative Competence. The Modern
Language Journal, 83(3), 339-349.
Yang, J., Chen, C. & Jeng, M. (2010). Integrating video-capture virtual reality technology into a
physically interactive learning environment for English learning. Computers & Education,
55(1) 1346–1356.
Yuksel, D. & Tanriverdi, B. (2002). Effects of watching captioned movie clip on vocabulary
development of EFL learners. http://www.tojet.net/articles/824.doc. [accessed 25/02/2016]
Yuksel, D. & Tanriverdi, B. (2009). Effects of Watching Captioned Movie Clip on Vocabulary
Development of EFL Learners. In The Turkish Online Journal of Educational Technology,
8(2).
Zanon, N.T. (2006). Using subtitles to enhance foreign language learning. PORTA LINGUARUM
6, 41-52.
Zar, J. (1999). Biostatistical Analysis. (4th ed.). Upper Saddle River, NJ, Prentice Hall.
Zimmerman, C. B. (1997). Historical trends in second language vocabulary instruction. In J. Coady
and T. Huckin (Eds.). Second language vocabulary acquisition. New York: Cambridge
University Press.

Arab World English Journal
www.awej.org
ISSN: 2229-9327

16

